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FRANKLIN THE TURTLE BOOKS PROJECTS 
by Carol Vaage 

Franklin could tie his shoes and count by two’s… 

I wonder how many Franklin stories I read aloud to my classes over the years – probably close 
to a thousand! There are so many great ways that my classes chose to engage with Franklin, 
and thus, many projects to share. The Franklin books were written by Paulette Bourgeois and 
illustrated by Brenda Clark. 

Following is a list of the following sections for these projects for your choice and interests. 

Contents 
FRANKLIN THE TURTLE BOOKS PROJECTS by Carol Vaage ....................................................................................................... 2 

Which Franklin Stories Did We Read? ........................................................................................................................... 4 

Classroom Environment ................................................................................................................................................ 6 

Turtle Research .............................................................................................................................................................. 8 

Visual Research Wall ................................................................................................................................................. 8 

Myrtle the Turtle ....................................................................................................................................................... 9 

Student Research Book ................................................................................................................................................ 10 

My Book about Turtles ............................................................................................................................................ 10 

Humans Hurt Turtles; We Need to Help! ................................................................................................................ 11 

Hatching .................................................................................................................................................................. 11 

Turtle Trivia .................................................................................................................................................................. 12 

Beaver Research .......................................................................................................................................................... 13 

Owl Research: .............................................................................................................................................................. 14 

Author and Illustrator Studies ..................................................................................................................................... 15 

Publisher: ................................................................................................................................................................ 15 

Class Letters: ........................................................................................................................................................... 16 

Predictable Books ........................................................................................................................................................ 19 

Turtles ................................................................................................................................................................. 19 

Baby Turtles ........................................................................................................................................................ 19 

Construction Projects .................................................................................................................................................. 20 

1. Franklin's House ......................................................................................................................................... 20 

2. Leatherback Turtle: .................................................................................................................................... 22 

3. The End of Franklin House and the Leatherback Turtle ............................................................................. 23 

Art Projects .................................................................................................................................................................. 25 



3 
 

1. Clay Turtles ................................................................................................................................................. 25 

2. Kid Pix Computer Art .................................................................................................................................. 26 

Influences of our Franklin Project for Other Classes ................................................................................................... 28 

Franklin Telecollaborative Project ........................................................................................................................... 28 

Franklin Literacy Presentations: .................................................................................................................................. 30 

Concluding Thoughts: .................................................................................................................................................. 37 

About the Author ......................................................................................................................................................... 38 

 

 
  



4 
 

Which Franklin Stories Did We Read? 

It usually only took reading three or four Franklin stories 

before children started to understand that this was a 

series. They began to anticipate and predict Franklin’s 

behavior. They began to love the characters in the 

stories. Franklin soon became part of our classroom 

community. Children noticed the pictures on the back 

covers that showed mini cover images of other 

Franklin stories. They started searching for all the 

Franklin books on the A-frame bookshelf and began to 

compare which ones were in our classroom to the 

pictures on the back. A class initiative was to keep 

track of all the Franklin stories that we read aloud, and 

so we began a big paper chart with numbered titles.  

The chart shows the different stories read. If the title 

has a check mark behind it, that means it was read it a 

second, or third, or fourth time. When we went 

through our tub of Franklin books, we realized that we 

still had even more Franklin books to read!  

One of the daily routines for story time was that I 

would choose one story to listen to, which was the 

Teacher Choice. But I also had a Child Choice selection 

for read aloud as well. I kept a list of student names 

and going alphabetically, I would check off whose turn 

was next.  

By doing this, children could hear their Old Favourites. 

For our Franklin story list, we tallied the extra times 

we read each story, and we noticed that some books 

were loved more than the others.  The year we tallied the Franklin stories, by school day 156, 

we discovered that 43 of those days, children had selected a Franklin story. That is 28%, which 

is an incredible figure! 
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Kindergarten children began to recognize the word 

‘Franklin’ from this list of titles, and we used that to 

springboard into alphabet connections and a sight 

word list. Grade one literacy skills that emerged 

from this list included noticing the apostrophe 

difference between Franklin and Franklin’s. 

Children noticed that a successful title pattern 

could be character name + descriptor words. This 

title pattern started being used in their story writing. 

When the new Scholastic school catalogues came out, the children always recommended that 

we add the newest Franklin books to our classroom collection. When I tallied up the student 

orders, Franklin books were highly popular as they were being added to students’ own 

collections.  

Almost every Franklin story printed at that time was available in the classroom. In addition, I 

extended the experience by adding other turtle fiction books such as Old Turtle by Douglas 

Wood, The Tortoise and the Hare by Aesop, Yertle the Turtle by Dr. Seuss, The Flying Tortoise by 

Tololwa Mollel, And Still the Turtle Watched by Sheila McGill-Callahan, and my favorite, The 

Name of the Tree by Celia Lottridge. 

 

  

My reflections: The value of tracking stories is multifaceted. Yes, it addressed 

curricular objectives of data collection and interpretation, numbers, and literacy. But 

the emotional aspect of keeping this list was far more valuable. Franklin belonged to 

the class. This list kept the children engaged and attached to the characters over a 

long period of time. It supported the disposition of reading as part of lifelong learning 

– of finding an author and series of books and absorbing and loving them all. 
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Classroom Environment 

Besides having the books, children’s interest was 

provoked by other additions to the classroom. 

Franklin Stuffy Toys  

The stuffy toy, Franklin, was sought after to cuddle at story time, and 

was an enticement to get to the story corner early. Smaller Franklin-

friends’ versions also crept into children’s laps.  

Now, those stuffed toys didn’t always behave themselves at story 

time, so the behaviour expectation for them, was the same as for the children. If the stuffies 

had a hard time sitting still, they (the stuffies) were reminded of our safe for learning rule about 

being a good listener and thinking about the topic without interrupting. The child who was 

holding the misbehaving stuffy, usually managed to modify the stuffy’s behavior!  

 

 

  

 

 

 

Franklin Backpack 

With duplicate Franklin books, I created family backpacks that would 

travel home with different children. Included were little Franklin and 

friends stuffies, a few books, and a diary for the children/family to 

record and or illustrate their experiences. Sometimes Franklin went 

skating with a family, or attended a birthday party, or visited Grandma. 

Families told me how much they enjoyed reading what Franklin did with 

the other entries. 

  

My reflections: A tip for helping children monitor their own behaviours during 

story time is to call attention to the item in their hands, versus the child’s 

behaviour. It takes the attention and embarrassment away from the child and 

focuses it on the tangible object. This focused attention of keeping the item 

well-behaved also modified the child’s disruptive behaviour. I found it a great 

strategy to keep a basket of stuffies for any child to hold during story time. 
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Turtle and Franklin Figurines 

We also had model replications available to help us 

with investigations. As children compared the variety 

of turtles, they sorted them by attributes that they 

identified – legs, shells, colour and habitat.  

Eventually, other Franklin friends came to visit on this 

display table with the beaver log, cattails and 

greenery. 
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Turtle Research 

Visual Research Wall 

Internet images were an excellent 

source for research. I printed 

twenty 8x10 images of a variety of 

chelonian species. They included a 

fossil image, tortoises, terrapins, 

sea turtles and land turtles. I 

wanted the children to make their 

own observations, and by doing so 

construct knowledge.   

One class became fascinated with real turtles. They wanted to research facts versus the 

storybook behaviours and habitat of Franklin. Here is their list of questions.  

To guide the research questions, I asked 

questions to open the possibilities for 

research sources. 

• Where could we find out the answers 
to these questions?  

• What if books don’t have all the 
answers?  

• Are there any people we know that 
could help us find out the answers?  

• Could we figure out any of these 
answers by looking at photos? 
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Myrtle the Turtle 

One of my former teacher partners offered to bring in her turtle. Taking precautions against 

possible salmonella, we used gloves for touching and a disposable plastic covering on the floor. 

We were able to observe the turtle, and once she 

became more comfortable in our classroom, she 

poked her head out to visit and do a walkabout, 

and graciously permitted a touch or two. 

The questions we had prepared for general turtle 

research were not adequate for the emergent 

curiosity that developed. Now, the questions were 

specifically geared to the health, well-being, care, 

diet, and habitat of our guest turtle. 

 

 

 

 

 

 

 

 

  

My reflections: Facilitating questions and answers are a role I’ve often fallen 

into. Sometimes a guest expert, or an accidental expert (school electrician, 

cyclist) doesn’t quite know how to handle a barrage of questions from younger 

people. Restating the questions, or often experiences, in the form the guest can 

answer enables the exchange of information. ‘My class was wondering; we 

have a few questions; could you please explain’ are all good phrases to start 

the flow of communication. 
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Student Research Book 

As children gained knowledge about turtles, they realized they wanted to remember certain 

facts, so they asked if we could make a research book. When we found information that they 

considered valuable we put it into the Turtle Book. Each page had text and sometimes a small 

image, but they could illustrate each page as they wished. Here is the information they 

collected. They had a page piece of new information and one for each type of turtle. 

My Book about Turtles 

• Turtles first lived at the time of the dinosaurs in the Triassic Period, 250,000,000 years 

ago. Scientists found fossils of Archelon from the Cretaceous period. The largest was 12 

feet long 

• There are 260 kinds of turtles! 

Tortoise or Turtle or Terrapin? A tortoise lives on land and doesn’t need water all the time. A turtle 
needs to have water close by. A terrapin is a turtle who lives in water that is a little salty. 

But they are all CHELONIAN 

Name Description 

Tortoise A tortoise likes to eat grass. It can build a very long tunnel. 
For the winter, they all gather in a den. A tortoise can pull in 
its head and legs when scared. 

Diamondback Terrapin Terrapins like to live in lagoons. They like to eat snails, 
mollusks, insects, and crabs. People used to eat these 
terrapins! 

Green Sea Turtle Green turtles live by the beach and like to eat algae from the 
coral reefs. People love to eat turtle soup from the Green 
Sea Turtle, and now it is ENDANGERED 

Hawkbill Sea Turtle This turtle has the most beautiful shell. It eats sea grass, 
sponge, and crabs. People used to make tortoise shell 
jewelry and ornaments. The Hawksbill is ENDANGERED! 

Kemps Ridley Sea Turtle This turtle lives by Nova Scotia in Canada. People like to eat 
the eggs. This turtle is ENDANGERED! 

Leatherback Sea Turtle The leatherback sea turtle lives beside Canada in Nova Scotia 
and in B.C. It loves to eat jellyfish! It is the biggest of all the 
Sea Turtles, but it is ENDANGERED! 

Loggerhead Sea Turtle This turtle got its name because the head is SO big! It eats 
sponges, mollusks, crustaceans, and sea plants. It lives 
beside Newfoundland in Canada. 

Painted Turtle This turtle can be found in Ontario and Quebec. He is often 
kept for a pet. He likes to eat slugs, earthworms, and plants. 
He lives by ponds and lakes. 
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Slider Turtles These are the most common of turtle pets. Myrtle is a Red 
Eye Slider Turtle. They like worms, fish, bugs, chicken, 
vegetables, and plants. 

Snapping Turtle The snapping turtle is not protected very well in its shell. It is 
too small. So, it has learned to bite and snap to help protect 
itself from enemies. They are the largest freshwater turtle. 
They can be found in south Alberta all the way to Nova 
Scotia. It really likes rivers. It eats fish, frogs, and birds. 

Wood Turtle Wood turtles like to live by streams in the woods and near 
meadows. Just like Franklin! They like to eat worms, slugs, 
snails, insects, and plants, just like Franklin! They live in 
Canada, just like Franklin! They like to trick worms, by 
thumping the ground, so the worms think it’s raining! When 
they come up, the wood turtles eat them right up! 

 

Humans Hurt Turtles; We Need to Help! 

1. Keep wild turtles in the wild. 
2.  Don’t pollute. 
3.  Be very careful with balloons. 
4.  Help a turtle cross a road. 
5.  Protect our natural habitats. 
6.  Tell others about turtles so they can learn.  
7. Adopt a turtle to raise money to help the scientists. 

Hatching 

Turtles hatch from eggs. Mother turtles lay many eggs and bury them in the sand. The 

sun keeps them warm. When they hatch, the babies run to the water to stay safe. 

 

A visit to the Provincial Museum extended our knowledge. You can 

see a child holding a shell. 

After all this research, the children concluded that Franklin must be 

a North American Wood Turtle. First, it is found in areas of Ontario, 

and that is where both Paulette Bourgeois and Brenda Clark live. 

Secondly, the North American Wood Turtle lives near the woods 

and water ponds, just like Franklin and his friends. 
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Turtle Trivia 

Again, from their research, the class wanted to create a Turtle Trivia document based on 

comparisons between Franklin stories and turtle research. 

• Did you know that a turtle's bones are fused to the shell?  It would be impossible for a 

real turtle to crawl out of his shell, like Franklin does. 

• Did you know that turtles hatch from eggs that have been buried in the sand or ground 

by the mother?  Harriet would not have been born in a hospital in real life.  

• Did you know that only 1 in 1,000 baby sea turtles makes it adulthood?  There are many 

predators (birds, crabs) and enemies (people intruding on their habitat), and pollution 

(toxins, plastics) that can all hurt the turtles. 

• Did you know that people like to eat Green Sea Turtles? They make a special soup from 

the Green Sea Turtle. Now this turtle is endangered. 

• Did you know that sea turtles migrate? Some Sea Turtles swim hundreds of miles from 

feeding areas to nesting areas. 

• Did you know that Leatherback Turtles can be found in every ocean around the world?  

• Did you know that the Sea Turtles were common in the Cretaceous period of 130 million 

years ago? 

• Did you know that the Leatherback Turtle can be up to 2 meters in length? 

• Parts of a Turtle:  

Carapace - the top shell 

Plastron - the bottom shell 

Scutes - the scales over the top and bottom shells 

Neck - the turtle can fold its neck in an S shape under his shell, but the sea turtle 

cannot 

Nostrils - near the top of the turtle's head so it won't have to stick its head out 

far of the water to breathe 

Beak - a turtle has no teeth, but the beak can catch, hold and slice food 

 

 

 

 

 

 

 

My reflections: Part of every grade’s curricular objectives is to discern what is 

real and what is make believe or fake. By tackling this trivia game, the children 

began their journey on discernment – a lifelong quest. By using Franklin as the 

topic, the children grasped the difference between fictious characters and their 

abilities, compared to the reality of real-life turtles, owls, beaver, and so on. It 

did not diminish their love of the Franklin stories, only enhanced the 

appreciation of the author and illustrator’s gifts of creating these stories by 

using their imagination, 
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We also dabbled into other characters real-life attributes – the owl and the beaver. There is a 

full coverage of the beaver projects in a different book, but this is a snippet of what we 

covered. 

Beaver Research 

There were class field trips to the Provincial Museum and Elk Island Natural Park with 

interpreters and hands on materials, which enhanced our understanding of the beaver’s 

attributes and habitat. 

Beaver tail, fur, and foot artifacts from 
Provincial Museum 

Beaver chewed log from Provincial Museum 
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Owl Research: 

In addition to these photo 
experiences below, I 
obtained several owl 
pellets which the class 
dissected to find small 
rodent bones. If only I had 
photos of that to share! 
Bubba, the Great Horned 
Owl, from the Strathcona 
Raptor Centre, visiting our 
class. 

 
Notice the enormous eyes 
and sharp beak. Bubba's ears 
are just behind the curved 
black lines on either side of 
her eyes. The feather tufts 
on top of her head are her 
"hair-do," not ears. 

 

Evergreen Society brought a 
raptor collection to the school, 
so we had a chance to study the 
birds more closely. 
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Author and Illustrator Studies 

When engaging in a series of books by the same authors and illustrators, children become 

curious about them. We had basic information about Paulette Bourgeois and Brenda Clark from 

doing web research, but the class had more questions. Knowing that authors are more likely to 

reply to one list of questions from a class rather than individual letters, the children drew and 

wrote their own fan page. They had different questions for the illustrator as compared to the 

author.  

Publisher:  

 Kids Can Press sent us a beautiful Franklin poster and forwarded on our mail to the author. 

Paulette also sent a letter to our school which addressed a few of our questions. This made 

sense to me, as our generative question list was very creative. The comment that struck home 

for the children was that she wrote the Franklin character as a 5-year-old. This comment caused 

a lot of discussion about characterization and using the real to generate fiction. 

Publicity 

Kids Can Press 

29 Birch Avenue 

Toronto, Ontario 

M4V 1E2 

 

To Whom It May Concern: 

 

For the past few years, the children in my kindergarten classes have enjoyed and appreciated the 

work of Paulette Bourgeois in the Franklin stories.  I like the children to get to know authors to 

help them build in a sense of authorship and style. 

Do you have any promotional posters, pictures, or information about Paulette or Franklin that you 

could send to us?  We can use any visuals to help set up our author center. 

I've enclosed two letters from the classes I teach, plus pictures from the children, that I would hope 

you could forward on to Ms. Bourgeois.  The children would be thrilled with any kind of response.  

The children are from a mixed cultural community with many children learning English for the first 

time.  Franklin touches a spot in their hearts that brings out the love for stories.  Many children 

have started personal collections of Franklin books, and our school library is unable to shelf any 

Franklin books because they turn around as soon as they have been returned.  And the stuffed 

Franklin toy that I bought a few years back has brought hours of cuddling pleasure and play! 

Thanks for your cooperation and assistance in this matter. 

Sincerely, 

Carol Vaage 
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Class Letters: 
The following two letters were composed with children’s ideas. My role was scribe. The 
individual comments were part of the children’s pictures. 

  

Dear Ms. Paulette Bourgeois, 

We learn a lot about your Franklin books, and we love how you write.  We love all your 

Franklin stories. 

We want to make a poem for you. 

 Franklin is nice. 

 Franklin is happy. 

 Franklin skates on ice. 

 Before he takes his nappy. 

 

We have a Stuffy animal, Franklin.  Franklin wears a suit of armor.  Franklin is so cute. 

We want to ask some questions: 

1.  Will you write more Franklin stories? 

2.  Where do you live? 

3.  How do you get ideas about Franklin? 

4.  How did you learn about Franklin? 

5.  Why do you use a turtle for Franklin? 

6.  What does Franklin do in the winter? 

7.  How old is Franklin?  How old is he in the book? 

8.  Does Franklin have any new friends? 

 

Will you please write us a letter back and send us a picture of you and Franklin? 

We love you, Afternoon Kindergarten 

 

Franklin is good.  Franklin has a lot of different friends.  

When I come to school, I get Franklin right away.  I think he's hungry, so I get him some food - 

some fruits.  Franklin loves fruit so he could grow and be in kindergarten like us.  Franklin is a 

good friend to me.  Write us another story:  "Franklin skates on ice."  That's a very good idea!  

Dear Paulette Bourgeois, I like your stories.   

Dear Paulette Bourgeois, I'm sending a picture to Franklin and you. 

Me and Franklin are going for a walk.  It's a sunny day.  It's a beautiful day and Franklin is 

beautiful too. 
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 Dear Paulette Bourgeois, 

 

We like your Franklin stories a lot.  We love you.  Thank you for making the stories for us. 

We have some questions for you. 

1.  Where did you get the paper for the books? 

2.  Where did you get the ideas for the stories? 

3.  How did you write the stories, because we want to make books too. 

4.  How do they publish your stories? 

5.  Do you buy any children's books? 

6.  What color is your car? 

7.  What color is your house? 

8.  Why do you use a turtle for Franklin? 

9.  Do you use a computer to write your stories? 

10. Do you have a turtle? 

11. Do you collect turtle things? 

12. Do you write other stories beside Franklin ones? 

13.  Do you like rainbows? 

 

Will you write us a letter and send us your picture? 

Love from, Morning Kindergarten 

Dear Paulette Bourgeois, I wrote all these letters for you.  Franklin was scared in the woods.  Franklin 

losed his tooth. Franklin gets scared in bed. Franklin went by himself to school.  Franklin played 

games with his friends.  Franklin goes by himself to Bear's house.  Franklin plays soccer with his 

friends. Franklin plays in the flowers.  Franklin finds dinosaurs.  Franklin goes home and eats supper.  

Franklin smells something.  Franklin writes letters.  Franklin uses a pencil to make a picture.  Franklin 

doesn't touch guns.  Franklin gets lost.   Franklin sleeps with his Mom and Dad.  Franklin plays with 

the balls.  Franklin gets hurt.  Franklin falls down and bumps his head.  Franklin gets a toy.  Franklin 

squirts out the water.  Franklin can reach a cup and get water from the bathroom.  Franklin looks at 

animals.  Franklin used the bathroom and go pee and go to bed.  Franklin gets a Band-Aid when he 

gets bleeding.  

 

I like Franklin stories.  How old are you?  We have a lot of Franklin stories at school.  I would like you 

to send us a picture of Franklin and you. 

I like Paulette Bourgeois stories about Franklin. 

This is Mrs. C with Franklin.  We smell a rat close by. 

I love you. 

I like Franklin and the Tooth Fairy and Franklin is Messy.  I have lots of friends in my class.  I like all of 

Franklin stories.  I love you. 

Papa Turtle, Mama Turtle, Franklin, Flower.  Franklin's best friend is a flower. 

We like your stories about Franklin.  Will you get Franklin's paper? 

Do you have a turtle?  Maybe you could come to our kindergarten and show us your turtle!  Do you 

have a green car?  How do you write a story?  How do you make your book?  When will you do 

another Franklin book?  Franklin stories are beautiful. 

This is Franklin in the dark. 
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From a teacher's point of view, I provided the books, and the children provided the interest, the 

questions, and the curiosity. My job as co-creator of the emergent project evolution was to pay 

attention to the children’s questions, comments, behaviours. Each class responded in unique 

ways to the Franklin provocations.  

  

My reflections: There are moments in the day where one realizes the depth 

of metacognition and knowledge construction that emerges from out of 

nowhere. This comment about Franklin being 5 years old, generated 

questions and debate about real versus fantasy, using a fictional character to 

stand in for a human role, about the problem situations in the stories. Several 

children made the leap from Paulette being author, to child being author, to 

other authors using characters to tell real with imagination. These learning 

moments keep inspiring me as a teacher. These are the moments that taught 

me about learning and thinking more than any textbook I read, or any course 

I had taken. 
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Predictable Books 

Besides the student research book, I wrote two predictable books for the children – Baby 

Turtles, and Turtles.  Early readers appreciate books that they can read on their own even with 

early reading skills. A predictable book usually has a pattern of text, or repetition, and the 

images give strong cues for anticipating what unfamiliar words might be. For the books, I used 

images for each of the pages and created the text based on the image. Text and image were 

enlarged and printed on card stock. I share them here to encourage others to create classroom 

texts that are pertinent to children’s interests. 

Turtles 
 

A Book for Kindergarten 
 

This turtle is swimming. 

This turtle is hiding! 

This turtle is snapping. 

This turtle is basking. 

This turtle is smiling. 

This turtle is visiting. 

This turtle is walking. 

This turtle is running. 

This turtle is crossing. 

This turtle is digging. 

This turtle is laying eggs. 

This turtle is following. 

This turtle is eating. 

 

Baby Turtles 

A Book for Kindergarten 
 

Mommy turtle comes to shore. 

Mommy turtle digs a hole. 

Mommy turtle lays the eggs. 

Mommy turtle covers the hole. 

Mommy turtle crawls back to the 
water. 

The sun warms the eggs. 

Baby turtles hatch out of the eggs. 

Baby turtles crawl out of the hole. 

Baby turtles run to the water. 

Run, baby turtle, run! 

Baby turtles jump into the water. 

I wish I had a baby turtle. 
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Construction Projects 

1. Franklin's House 

Children were intrigued by the dome structure of Franklin’s 

house. After three months of sharing Franklin stories, one 

kindergarten class decided they wanted to build a big, 

constructed house like Franklin’s for our classroom. 

What could we use to build it? How big should we 

make it? Where would we get the materials? What 

should it look like? 

The decision was to use cardboard, to make it big enough for several children to occupy the 

space at the same time, and that their parents would help bring in the materials.  

Large pieces of cardboard found their way to the classroom. 

After researching what the house looked like in the Franklin books, we made a list of the 

features the house should have if it were to be an accurate representation.  

When a dad was volunteering as parent helper one day, we asked him if he would like to help 

us build the Franklin house. The challenge, I explained, was how to get the dome shape out of 

rectangular flat cardboard. He stepped aside to draw a sketch and then consulted the class to 

see if this would suffice. His sketch was much like taking an orange cut horizontally in half, and 

then slicing that orange into segments from the center out. He drafted and helped measure the 

cardboard, and we all helped to cut out the cardboard pieces. 

Here are some photos of the process of creating our own Franklin house. 
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When Franklin’s house was completed, the children moved some of the playhouse furniture 

inside and it became a favorite for domestic and dramatic play. For Valentine’s Day, they chose 

to decorate Franklin’s house rather than the classroom. 

 
My reflections: There is no how-to manual for teachers for building unique and 

interesting structures. This time I was lucky because the father was an engineer! I 

have used that same segmented orange story for many other domed projects in 

the following years and shared my learning with countless other teachers at 

conferences and Professional Development sessions. It was one small idea with a 

seemed impossibility to make many possibilities. For the student’s dad, it was 

knowledge from the real world applied here within the classroom context. The 

collaboration of other adults enriches our classrooms. 
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2. Leatherback Turtle: 

Sometimes the information we read in a book seems too outrageous 

to believe. That was the case with the leatherback sea turtle. We 

read that the size of these turtles was 2 meters across. Using the 

meter sticks in the classroom, we held two together end to end. This 

turtle was a giant compared to Myrtle! 

We estimated the size it would take in our classroom. And then an 

enthusiastic and inspired student called out, “Hey, Mrs. Vaage, we should build one!” That 

solitary voice soon became a chorus, and so I began the questions: 

• If we were to build it, where would we put it? 

•  What size would we need to make it? 

•  What materials could we use? 

•  How would we make the shell, the flippers, the head? 

The leatherback was to be big enough to represent the size but would be dependent on the size 

of the cardboard boxes we could obtain.  

The most important feature for this class was that the mouth was to be open, and big enough 

so that a child could crawl in. The class decided they wanted to know what it felt like to be a 

turtle - to look out the front of a shell encased body.  

Once a child was inside, they wanted to be able to look out to the classroom, with their head 

inside the turtle head. That way, they could feel what it was like to be a turtle. From front 

flipper to front flipper our construction measured approximately 3 meters across. The mouth 

was the only opening to get inside. 

Often, I'd glance over and see one of the 

children, lying inside, with their face 

showing and their bodies back inside the 

leatherhead. They'd be role playing, with 

their eyes looking left, right, and their 

mouths opening. Sometimes they'd have 

their arms out front and be making 

swimming motions. 

The photos of this leatherback and its 

construction have disappeared, but the 

memory of seeing a child, lying inside that 

enormous turtle body, head inside the 

turtle head, smiling and swimming 
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peacefully in the sea is something I will never forget. 

3. The End of Franklin House and the Leatherback Turtle 

Problem solving and decision making are a big part of the curriculum in every grade.  

From a teacher’s point of view, having both the Franklin House and the huge Leatherback Turtle 

constructions in our classroom was causing a long-term space issue. The children had stalled on 

finishing the Leatherback. I noticed that the leatherback was not getting much attention, and 

that the children had moved to other interests.  

I also noticed that several children had started to build block structures, but the leatherback 

was in the way. It was time to have the space back again. 

I needed to check with them to see if it was time to let the Leatherback construction go. 

I called a class meeting to solve some problems. 

I stated the problem: We do not have enough space for block building. I have noticed that we 

have not worked on the Leatherback turtle since the Halloween festivities.  

a. Possible solutions: 

• Children suggested solutions: 

• Finish the turtle: 

1. paper maché the rest of the leatherback 

2. paint it 

3. fix the flippers 

• Teacher suggested solution: 

•  Do not finish the turtle. 

b. The vote:  

Because part of the social studies curriculum is to foster democracy, I offered a vote 

to the class.  

The children were only suggesting finishing it; I was the one who suggested that a 

choice might be “NOT” to finish it. This was startling news to several children, and 

some seemed reluctant to think that I was honest about it. I had to reassure them 

that either decision was perfectly acceptable; that as a classroom community, we 

could make decisions to change our plans for learning. 

c. The Decision 

The children voted 16 – 6 in favor of finishing the leatherback turtle. 

The outstanding problem was the Franklin house. What to do with it? 

Someone asked if we could change the Franklin house into a bear den. When we 

discussed this idea, other children thought of new ideas, too. 
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Possible Solutions:  

Make a bear den. 

Make a 3 bears’ house. 

Make the house a pumpkin patch. 

Turn the house into an apartment. 

Turn the house into a hospital. 

Leave the house just as it is. One boy said, “Couldn’t we leave it just like it is?” 

When the vote came back to leave it just like it is, I realized that change is not always 

welcomed. Children like some continuity too. 

d. Later Decision Making: 

This huge construction along with the Franklin house, remained part of our classroom till 

the end of the year. We had a draw (parental consent required) for the Franklin house to go 

home with one of the children. However, the turtle, was carried out by the entire class to 

the cardboard recycle bin, with a fond farewell celebration. 

e. Letter to the Parents: 

 

My reflections: I had a regular sized classroom, so space was at a 

premium. The children did not seem to notice the space restrictions, 

only the adults! The parents encouraged me to dispose of these 

building projects after a while, but I honored the children's connection 

to the investment of themselves and their ownership to the Franklin 

house and the leatherback turtle. 

 

The children were so responsible and focused on making their individual choices. Very little 

discussion occurred between friends, so votes were genuine, not peer influenced. This was 

very mature for 4- and 5-year-olds. They seemed to know that their opinion counted, and 

that each opinion was just as valid as the next. All children were very accepting of the group 

decision. 

I explained that this entire process was part of Math, Data Collection and Data Analysis. I 

reminded them that adults must do this same thing when we need to make big decisions in a 

group. They thought it was a very normal process to be democratic and have choices. They 

expected and treated it as their right and responsibility. 

Thank you, parents, for raising your children so well! 
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Art Projects 
1. Clay Turtles 

Another class wanted to make their own Franklin. One of the student’s grandma, and her 

friend, came into the kindergarten to help the children work with clay. Here is a sampling of 

photos to show the process of learning and creating. The Grandma also surprised the class by 

sharing a box of Turtles – the chocolate yum! 

 

dropping the clay to flatten 
bottom 

 

forming it into a round shape 

 

making it longer 

rolling it round between your 
palms 

make two balls - one big, one 
small 

drop it to flatten bottom 

letting it drop making designs for turtle 
shell 

sticks work well for indents  
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Kid Pix Computer Art  

Representing what you know in different media helps solidify knowledge and make it concrete. 

Each medium of representation takes time to explore to develop competence and mastery to 

adequately demonstrate the student knowledge. Below are images of a Grade 1 class’s 

attempts to represent Franklin’s house by using Kid Pix. 
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Franklin’s House - KidPix Art 

Depending on which ‘line’ or ‘fill’ they chose to use as their 

tool, the variation of these explorations is wonderful. 

You’ll notice some were more focused on exploring the 

various options than on completing the task. 

 

They are not identical, but you can see within each one the attempt to control the medium to 

show what they understood. Some have the dome structure in place, others have the doorway, 

and others solidity of structure. Creating an arc was a challenge and nearly impossible with 

some of the tools, like brick making. Some added extra features, others were minimalistic. 

 

 

 

 

 

 

  

My reflections: When children created art, I tried to avoid direct comparisons 

between works. If we debriefed an art experience, I would ask,” What do you 

like about this piece?” It is a different framework than offering suggestions. 

When children focus on a positive attribute, the language of appreciation 

develops. Children that were literal and realistic in their work began to see 

that more abstract art had value as well. Children who struggled more with 

realistic art picked up tips and strategies to help them along their own 

journeys. 
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Influences of our Franklin Project for Other Classes 

The timeline of these big Franklin projects coincided with the 2learn.ca telecollaborative project 

funding. If several classes collaborated on a topic and could identify the learning outcomes, 

grants would be given to those schools. 

Franklin Telecollaborative Project 

The Franklin telecollaborative project celebrated the Franklin books by Paulette Bourgeois and 

Brenda Clark. Our intent was to make Franklin come alive through the eyes of children by 

having the students extend their learning from the story experience. 

Following is a list of possibilities that were developed: 

1. Author/Illustrator study 
a. biographies of Paulette and Brenda 
b. bibliography – perhaps an online vote for favorite story 
c. questions that children want to ask them and their answers 
d. photos 

2. Character study 
a. Franklin’s friends 
b. family diversity 
c. similarities and differences 

3. Habitat analysis from illustration 
4. Animal study based on characters from book 

a. beaver 
b. otter 
c. bear 
d. etc. 

5. Extending knowledge of Franklin stories 
a. create different versions 
b. create original stories 

i. St. Patrick’s Day 
ii. new moral issue (e.g., fighting) 

iii. new activity for Franklin (e.g., music lessons) 
c. introduce new friends or situations 
d. create poems, songs, plays 

6. Compare the TV and video stories to the book versions 
7. Link to other stories about turtles/tortoise: 

a. Tortoise and Hare 
b. The Name of the Tree 

8. Movement Activities based on characters 
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9. List things that Franklin can do and have children dictate, illustrate and document to 
other children how it can be done: 

a. tie shoes 
b. count by two’s, etc. 

10. Emotional learning 
a. learning to express feelings 
b. gaining confidence 
c. social skills 

11.  Turtle study: 
a. activities 
b. qualities and attributes 
c. types 
d. habitats 

12. Art Gallery 
a. children’s art inspired by Franklin 
b. models and construction 

13. Themes of stories (morals and values) 
a. teamwork pays off 
b. it’s better to take turns 
c. be honest 

14. Cultural events introduced through Franklin books 
a. specific holidays (Christmas, Valentine’s, etc.) 
b. fine art appreciation (play, arts) 

 

Eleven teachers and ten classes collaborated on this project, with each class developing unique 

studies. Specific character studies, science research, creative writing, story themes/morals, and 

so on. The website we created was a phenomenal showcase for other K-3 classes, showing 

what social constructivism does to enhance learning. My class learned from the other classes’ 

work, and they learned from mine. 
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Franklin Literacy Presentations: 

Franklin was the motivation for this PowerPoint called Making Literacy Learning Easy which a 

colleague (A.B.) and I created and presented across Alberta during the time that Balanced 

Literacy and particularly, Literacy Workstations was popular.  
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Concluding Thoughts:  
 

When I retired from teaching and passed my Franklin collection to someone else, it felt like that 

tub of books was full of memories and rich learning. It was hard to let them go. It was more 

than just children’s books. 

Captured within those pages were so many emotions. Excitement, joy, frustration, pride, love. 

Creativity sparked by the characters and plots brought Franklin to life and into our classroom. 

Children gained so much knowledge about literature that would carry them through the years 

ahead. The projects undertaken were original, realistic, long-term, based on the children’s 

interests. Curriculum objectives across many subject areas were surpassed. The learning was 

rich and deep and not superficial or contrived.  

The open-ended method of planning, brainstorming, creating, implementing, and completing 

each project was fulfilling. Children trusted that they were capable learners. And to me, that 

was the mantra that I carried throughout my teaching years. I want children to know that they 

can learn anything that they want to. Franklin, thank you for inspiring us. 
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